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Abstrak 

 
The Accountability Model Bridge is a solution for school counsellors in evaluating 
counselling programs, especially in the career field, based on a framework that contains 
the stages of evaluating guidance and counselling programs. This Bridge Model evaluation 
is interrelated between (1) the counselling program evaluation cycle and (2) the counselling 
context evaluation cycle. Career guidance and counselling program need to be evaluated 
for its achievement to see how effective it is and how it impacts students. The Accountability 
Model Bridge is a framework that can assist counsellors in facilitating the implementation 
of program evaluations involving school stakeholders. The existence of this Bridge Model 
can provide an effect and understanding for school administrators about the benefits of the 
career counselling program that is followed by students which later can be used as the 
basis for continuous program improvement. The counsellor can carry out guidance and 
counselling programs effectively. 

Keywords: Accountability, Career Guidance and Counseling, Bridge Model  

 
 

1.  Pendahuluan 

A program that is run by a professional needs to be evaluated to show that 
the program that has been running has an impact on the user's life. The 
implementation of guidance and counselling services in schools needs to be 
evaluated to provide an assessment of the impact of the program on students and 
as a form of responsibility for the counsellor as a professional. Assessment of 
guidance and counselling activities in schools is any effort, action or process to 
determine the degree of quality of progress in activities related to program 
implementation by referring to certain criteria or benchmarks by the Counseling 
Guidance program that has been implemented (Azizah,Ginting, Utami, 2017). 

The activity of evaluating the guidance and counselling program should be 
carried out comprehensively or comprehensively which includes activities in their 
fields, namely social, learning, personal and career as well as supporting activities 
in each field which refer to the four components of the implementation of 
Comprehensive guidance and counseling, namely (1) basic services, (2) 
responsive services (3) individual planning (4) system support. In this discussion, 
the author will focus on evaluating the career guidance field. 

The need for guidance and counselling programs as programs that help 
individuals understand their potential and career planning is increasingly important. 
In this era of disruption, career direction and aspirations for individuals have 
undergone increasingly rapid changes. The emergence of new types of careers is 
a challenge in itself for counselors in guiding and providing direction to students 
according to their potential and talents. This is in line with the meaning that career 
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guidance and counselling plans programs in the best ways that will enhance 
students' planning and decision-making skills. (Ghibson & Mitchel, 2011).  

Continuity of the program Mature and professional career guidance will help 
students to be more confident in planning and making career decisions. One 
indicator of the success of the Career Guidance program is a match between talents 
and interests with the type of career chosen. This is by the opinion of Shertzer & 
Stone (1971) suggesting that one of the general categories of indicators or criteria 
for the success of counselling guidance programs in schools, namely the Choice of 
Suitable Vocational Goals, namely students' choices of career goals and choices 
become more precise with their potential and personal characteristics. The highest 
open unemployment rate is SMK graduates of 8.49% in 2020, which is a separate 
evaluation for the Career Guidance program that is already running in schools, 
especially in SMK. Also, the phenomenon of the absence of class hours for 
counselor in schools is a major obstacle to recognizing the needs and development 
of each student regarding their expected career. 

Based on National standards according to the ASCA (American School 
Counselors Association) (2016) in the field of implementing and developing career 
guidance, there are three standards, namely (1) Standard A: students will have the 
skills to identify the world of work about self-understanding and career decision 
making. Consists of two aspects, namely (a) developing career awareness (b) 
developing job readiness (c); (2) Standard B: Learners will use strategies to achieve 
future career goals with success and satisfaction which consists of two aspects (a) 
obtaining career information; (b) identify career goals; (3) Standard C: students will 
understand the relationship between personal quality, education, training and the 
world of work, which consists of aspects (a) Obtaining knowledge to achieve career 
goals; (b) Acquiring skills to achieve career goals. These three actually can be used 
as a reference or criteria in carrying out evaluation activities for career guidance 
programs. 

In fact, not all schools carry out the maximum evaluation of career guidance 
programs. In addition, the findings of research conducted by Febriyani & Triyono 
(2018) that counselor have obstacles in evaluating guidance and counseling 
programs because they have the perception that the evaluation of guidance and 
counseling programs is difficult to measure and the results of the evaluation of 
guidance and counseling programs are useless if conducted and considered 
himself not an evaluation expert. Another finding was that the principal's 
performance related to the implementation of guidance and counseling activities 
was still not fully as expected (Luddin, 2013). Another finding is that 58% of 
Counselor have negative perceptions of evaluation activities (Dewanti, Filiani, 
Badrujaman, 2013). This is in line with the opinion of Badrujaman (2012) that the 
factors that influence the implementation of low evaluation are (a) the results of the 
guidance and counseling program are difficult to measure, (b) incomplete guidance 
and counseling data, (c) lack of guidance and counseling funds / finance budget, 
(d) are not able to determine relevant guidance and counseling evaluation criteria, 
(e) fear that their weaknesses will be discovered by concurrent counselor (teacher-
counselor), (f) availability of counselor ratio is still lacking, and (g) lack of support 
from school principals. 

There are various guidance and counseling program evaluation models that 
can actually be applied and used by counselor in schools. For example, the 
discrepancy model. CIPP Model (Context, Input, Process, Product), ADEPT Model 
(Assisting, Developing, and Evaluating Professional Teaching), Bridge Model and 



 

 

The 3nd International Conference on Technology, Education, and Social Science 2020 (The 3nd ICTESS 2020) 
 

 

249 

 

so on. This discussion will describe what the bridge model evaluation framework 
looks like in the implementation of career guidance services in schools. 

 
 

2.  Literature Review    

2.1. Career Guidance 
 Career guidance is a process of assistance for students who are thinking about 
and planning work after leaving school. (Munandir, 1995). Furthermore, according 
to Walgito (2010), career guidance is guidance given to someone to work well, 
happily, diligently according to the demands of the position or job with what is in the 
individual concerned. Career guidance is essentially an educational effort through 
a personal approach in helping individuals to achieve the necessary competencies 
in dealing with career problems. (Yasmiri et al., 2017). 
   As for examples of career guidance program activities, according to Ghibson & 
Mitchel (2011) career education program activities consist of (1) career counselling, 
which is designed to prepare individuals for wise career choices; (2) career 
assessment, an important aspect of career education programs that provide 
students to assess their personal characteristics regarding career planning; (3) 
Individual and consultant resources, namely the counsellor as a resource for 
making appropriate guidance materials for career planning and utilizing their 
understanding of students and career development resources; (4) Intermediary 
agents, as collaborative agents with other parties such as teachers, school 
principals, community institutions and workers. 
2.2. Evaluation of the Counseling Guidance Program 

The assessment of the counselling guidance program is an attempt to assess 
the extent to which the implementation of the program has achieved the stated 
goals (Azizah, Ginting, Utami, 2017). Evaluation of guidance and counselling 
programs, namely activities to collect complete data and continue with appropriate 
coaching (Naser & Utami, 2017) decision-makers felt the benefits of this evaluation 
to determine the follow-up of programs that are or have been implemented. The 
form of this evaluation is a recommendation from the evaluator for decision making. 
The purpose of the evaluation is to determine the value of a program, various 
activities in the program, and staff involved in the program, to then make decisions 
or actions in the future (Handaka, 2015). 

3. Research methods 

  This research is a type of qualitative research, namely research that describes 
and analyzes phenomena, individual perceptions as a group. The approach to this 
research uses hermeneutic studies by examining and finding meaning in a text. In 
other terms, it is also called the type of library research (W. Creswell, 2016, p. 18), 
which examines information and the meaning of various kinds of texts.  

4.  Results and Discussion 

Career counselling program evaluation activities can be carried out with 
various evaluation models. In this discussion, the author will provide a 
framework for the implementation of the Bridge evaluation model or the Bridge 
Accountability Model. This model (see Figure 1) is designed to assist school 
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counsellors in planning, implementing, and assessing the effectiveness and 
impact of services (Sari & Fahmi, 2017). The advantage of this evaluation 
model is the involvement of stakeholders in the evaluation process. This is 
relevant to the comprehensive Guidance and Counseling pattern which is 
systemic or involves all parties, including the principal, teachers and homeroom 
teachers. 

Evaluation of the Bridge Model has 3 aspects in it (1) the counselling 
program evaluation cycle; (2) the bridge of accountability; (the counselling 
context evaluation cycle (Astramovich & Coker, 2007). All three are interrelated 
with one another to become an evaluation model for guidance and counselling. 
In implementing the Career Counseling Program, this type of evaluation can be 
used by stakeholders and feedback as well as providing accountability to 
stakeholders for the guidance and counseling Career program that has been 
running as an effort to improve continuous services.  

 
 

 
 
 

1. Career guidance and counseling Program Evaluation Cycle 
This cycle focuses on the supply and outcomes of counselling services. The 
counselling program evaluation cycle consists of planning and implementing 
intervention strategies and programs, monitoring and improving these 
programs, and assessing the results previously identified (Sari & Fahmi, 
2017). Several stages are involved in this cycle, including: 

a. Program planning and intervention strategies 
At this stage, the counsellor can plan career guidance and counselling 
programs that will be provided to students through needs analysis and 
identification of program objectives. Furthermore, in addition to the 
counsellor having prepared career guidance and counselling programs 
and interventions, the counsellor can make plans regarding how to 
conduct an outcome assessment. Activities related to this stage are that 
the counsellor can design the Career Counseling Program through 
placement and distribution services, career counselling and so on. 
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Tools for assessing results may include pre and post instruments, 
performance indicators, and checklists. Also, additional data, school 
data, self-report data, and observational data can be used (Gysbers & 
Henderson, 2000; Studer & Sommers, 2000 in Cooker, JK, 
Astramovich, RL, and Hoskins, WJ, without year). 

b. Implementation of Strategy for Intervention, Monitoring and Program 
Improvement 
At this stage, the counsellor starts implementing a career guidance 
service program. In the program implementation process, the 
counsellor needs to monitor the running of guidance and counseling 
Career services and make program improvements if there is a 
difference between program planning and reality. So that the counsellor 
can change the program by making improvements as needed 
(Astramocivh, R. L and Cooker, J. K, 2007), this stage sometimes refers 
to formative evaluation because the delivery or delivery of services is 
formed based on input from the context evaluation cycle (Sari & Fahmi, 
2017). 

c. Assessment of results  
In the outcome assessment stage of the program evaluation cycle, 
school counsellors collect final data and analyze this data to determine 
the results of interventions and programs (Sari & Fahmi, 2017). In 
setting indicators for the assessment of the counsellor's results, the 
counsellor can refer to the ASCA career development standards which 
consist of (1) Standard A: students will have the skills to identify the 
world of work about self-understanding and career decision making. (2) 
Standard B: Students will use strategies to achieve future career goals 
with success and satisfaction (3) Standard C: students will understand 
the relationship between personal qualities. According to Astramocivh, 
R. L and Cooker, J. K, (2007) assessment of results helps determine 
the fulfilment of the objectives of the service program. 

 
2. The Accountability Bridge (Communicating Results) 

The second aspect of the evaluation of the Bridge Model is the accountability 
bridge, namely communicating the data and program results from the 
evaluation of the counselling program and the evaluation of the counselling 
context (Astramocivh, R. L and Cooker, J. K, 2007). School managers, 
parents, headquarters personnel, students, other school counsellors, and 
teachers are some of the related parties who may have an important role in 
student success (Sari & Fahmi, 2017). In the implementation of the Career 
Counseling Program, the counsellor can show progress reports to 
stakeholders regarding the direction and career goals of the students, the 
progress of the career counselling program that has been carried out, 
enthusiasm and the results of the student's satisfaction survey for Career 
guidance and counseling services. Supporting data such as data on further 
studies of alumni or data on the absorption of graduates in the world of work 
can be presented as an effort to see the progress of the Career guidance and 
counseling program. The activity of communicating the results of the guidance 
and counseling program shows that the counsellor is proactive so that it can 
help the counsellor to support his services. (Ernst & Hiebert, 2002).  

3. The counselling context evaluation cycle 
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The counselling context evaluation cycle is the second cycle in the bridge 
model, namely providing feedback from stakeholders and using the feedback 
and results obtained from the assessment to plan ongoing programs (Sari & 
Fahmi, 2017) 
a. Giving feedback 

This stage of providing feedback can be used as a basis for the counsellor 
to improve the career counselling program that is already running. 
Counsellors and the school can also bring in related parties, for example, 
graduate users, professionals from various relevant companies or related 
agencies and academics to provide input regarding career issues that have 
developed so that they will support the progress of the Career guidance 
and counseling program.  

b. Strategic planning 
Furthermore, the counsellor can do strategic planning based on the 
feedback that has been received. There is the possibility of program 
renewal or program reconstruction at this stage. After feedback, the school 
counsellor is involved in strategic planning that includes reviewing and 
possibly revising the mission and objectives of the school counselling 
program as a whole (Sari & Fahmi, 2017) 

c. Need assessment stage 
At this stage, the counsellor can collect information related to student 
needs related to career development and consider input or feedback from 
stakeholders and professionals. At this stage, the counsellor can use the 
interest and talent identification data obtained from students as a basis for 
service delivery. In implementing the need, the assessment identifies not 
only the needs of students, but also the needs of other stakeholders, such 
as school administrators, parents, and teachers (Royse, Thyer, Padgett, & 
Logan, 2001 in Cooker, JK, Astramovich, RL, and Hoskins, WJ, regardless 
of year). So that the information data obtained does not only come from 
students but from related stakeholders who can ultimately support the 
implementation of career guidance 

d. Identify service objectives 
Identifying service objectives should be based on previous results from 
counselling services, strategic planning based on feedback from 
stakeholders, and needs assessment results. (Sari & Fahmi, 2017). Also, 
the identification of service objectives can refer to the SKKPD of student 
independence standards that are relevant to student career development. 
With clear service objectives, the career counselling program will be easier 
to evaluate its effectiveness and impact on students. 

 

5. Conclusions and suggestions 

 The counsellor needs to carry out evaluation activities as a form of responsibility 
or accountability as a professional. Also, evaluation can be used as a basis for 
improvement and progress of a service program, especially career guidance and 
counselling. The implementation of Career Counseling is related to career plans 
and career decision making for students' future. Therefore the program that is 
compiled needs to consider various aspects and involves many parties. The Bridge 
evaluation model is considered relevant for evaluating the Career guidance and 
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counseling program because of the communication and involvement of related 
parties, from external and internal to the success of the Career guidance and 
counseling program. This is relevant to the Comprehensive guidance and 
counseling pattern in the system support component, namely the need for support 
from all school components in the implementation of the guidance and counseling 
program. 

Suggestions that can be given to counsellors in schools are to be able to carry 
out evaluation activities for the progress of the guidance and counseling program, 
especially in the career field through the implementation of this Bridge Model. 
Suggestions for future researchers are that it is necessary to test the 
implementation of this model in evaluating the guidance and counseling program 
comprehensively. 
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